Assessment is an ongoing process of evaluating learners' ability or skill after process of teaching and learning. In English class, assessment also plays an important role. According to the facts found, assessment mostly used in English class is traditional assessment. English class needs more alternative assessments to set the goals of learning English. Curriculum 2013, which is used in Indonesia right now, emphasizes the use of authentic assessment, and performance -based assessment is to be a subset of authentic assessment. This article is trying to discuss the students' responsess on the use of performance-based assessment applied by the English teachers. This study applied descriptive qualitative research design. The subjects of this research were 30 Senior High School students. To collect the data needed, this study used observation and interview as the instrument. The observation was used to discover performance-based assessments which had already been applied by the English teachers in school. The result of the interview was interpreted to clarify the students' responsess on the use of performance-based assessment applied by the English teachers. Performance-based assessments which had already been applied were roleplays, writing sample, and retelling. From 6 classes, 3 classes (50%) applied role-plays. Moreover, 2 (33,3%) classes applied writing sample, and the rest applied retelling (16,66%). It means that role-plays was performance-based assessment which was mostly applied by the English teachers. Furthermore, the students' responsess on the use of performance-based assessment was good. Almost of the 30 students considered that performance-based assessment can improve their English skills and confidence instead of traditional assessment. 24 of the 30 students also claimed that traditional assessment is still inadequate to activate their English skill. In short, 80% of 30 students gave a positive responsess on the use of performance-based assessment.
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ABSTRAK
INTRODUCTION
Teaching and learning process is an action necessary to accomplish a goal of education. It is the most powerful instrument of education to bring about desired improvement in the students. According to Fulcher and Davidson (2007:25) , teachers usually understand a great deal about the knowledge, abilities and skills of the learners in their classroom without the need to resort to formal tests. Over periods of time they have the opportunity to observe learners participate in a wide range of activities and tasks. To measure whether the desired improvement has been achieved, it needs assessment. Assessment is an ongoing process of evaluating learners' 77 ability or skill after process of teaching and learning. By assessment, learners can get feedback of what they have learnt and they are expected to be able to apply knowledge in their life. Therefore, an assessment should be meaningful and can be applied in learners' real life.
In English class, assessment also plays an important role. By assessment, English teachers are able to measure the goals of learning English. According to the facts found, assessment mostly used in English class is traditional assessment (Wiyaka, et all: 2013) . Based on Brown (2004: 13) , two of traditional assessment's characteristics are standardized exam and the use of multiple-choice format. Meanwhile, O'Malley and Valdez Pierce (1996: 2) state that multiple-choice tests is not authentic since they do not represent activities students typically perform in classrooms. Wiyaka, et al (2016:54) also says that multiple choice tests cannot capture what the students are able to do in terms of language use. Thus, traditional assessment may not be useful enough to learners' need because they are demanded to apply knowledge in their real life.
In accordance with the problem above, English class needs more alternative assessments to set the goals of learning English. It is supported by Permendikbud 66 (2013: 1), Curriculum 2013, which is used in Indonesia right now, emphasizes the use of authentic assessment. Mueller (2005: 2) explains that authentic assessment is a form of assessment in which students are asked to perform real-world tasks that demonstrates meaningful application of essential knowledge and skills. Moreover, O'Malley and Valdez Pierce (1996) taken by Brown (2004: 255) consider that performance -based assessment to be a subset of authentic assessment. Now, Senior High Schools have already applied Curriculum 2013. It means that authentic assessments including performance-based assessments are supposed to have been applied. Abedi (2010) from Stanford Center for Opportunity Policy in Education writes an article about research entitled "Performance Assessment for English Language Learners". This research focuses on the effectiveness of performance assessment for English language learners to improve their academic performance.
The research findings state that performance assessments are a powerful alternative. They can engage English language learners in the assessment tasks and more comprehensively demonstrate their knowledge in content-based areas. Performance assessment also can contribute to the academic careers of students by informing instruction and supporting higher-quality teaching and learning. Such tasks are also instructional, allowing students to actively engage in worthwhile learning activities in the classroom. To add, research entitled "Performance and Portfolio O'Malley (1992) focuses on describing performance assessment procedures and a portfolio assessment framework for monitoring the language development of language minority students. The result shows to be able to effectively monitor the progress of language minority students, assessment needs to be conducted on an ongoing basis with procedures that promise to yield the most useful information for classroom instruction. While standardized achievement tests cannot provide this type of information, performance-based assessment can.
Therefore, it needs to find how is the students' responsess on the use of performance-based assessment to assess their achievement in learning English. This article is trying to discuss the students' responsess on the use of performance-based assessment applied by the English teachers.
Authentic Assessment
The term authentic assessment is well known in line with the implementation of curriculum 2013. Permendikbud 66 (2013: 1) declares that Curriculum 2013, which is used in Indonesia right now, emphasizes the use of authentic assessment. However, "the concept of authenticity has generated quite a ripple in ESL/EFL classrooms. Contrasting perspectives have emerged over the years in reaction to this concept" (Joy, 2011: 7) . Wiggins (1993) taken by Muller (2005) explains authentic assessments are "engaging and worthy problems or questions of importance, in which students must use knowledge to fashion performances effectively and creatively. Muller (2005: 2) adds authentic assessment is a form of assessment in which students are asked to perform real-world tasks that demonstrate meaningful application of essential knowledge and skills. To add, Aksu (2012: 7) states that authentic assessment also emphasizes the importance of the teacher's professional judgment and commitment to enhance student learning. It guides the teaching and learning through the creation of various learning activities carried out by the students during the teaching and learning process which contains character values (Yunus, 2012: 174) .
According to O'Malley and Valdez Pierce (1996: 4) , authentic assessment includes:
Performance-based assessment
Performance-based assessment consists of any form of assessment in which the students construct a responsess orally or in writing. Moreover, it requires students to accomplish complex and significant tasks, while 
Portfolios
Based on Valencia (1991) taken by O'Malley and ValdezPierce (1996: 5), portfolio assessment is a systematic collection of student work that is analyzed to show progress over time with regard to instructional objectives. One of the defining features of portfolio assessment is the involvement of students in selecting samples of their own work to show growth or learning over time.
Students-self assessment
Self-assessment is an important process for a students in learning. Aryadoust (2012: 1) states that it is a process by which students evaluate their own language competence. According to O'Malley and Valdez Pierce (1996: 5), self-assessment promotes direct involvement in learning and the integration of cognitive ability with motivation and attitude toward learning. It means that the students are given a chance to make some choices, select what learning activities and make a plan of learning. This directs the students to have a challenging activities when they are learning.
Performance-Based Assessment
Performance based assessment is as one of alternatives to measure students' achievement by asking them to perform their ability in real life situation. For example, to assess students' reading skill, retelling provides better measurement instead of answering multiple-choice because in a real life, students do not face multiple-choice after reading, but the possible action that they have to do is retelling what they have read. Thus, performance assessment is meaningful and can give experience for students that then they can apply in their real life.
Based on Hibbard (1996: 5) in Griffith (2012: 2) , performance based assessment is an assessment that represents a set of strategies for the application of knowledge, skills, and work habits through the performance of tasks that are meaningful and engaging to students. This implies that performance based assessments are designed to more closely reflect and to emulate the context or conditions in which the learned knowledge or skill are actually applied. Stiggins (1992) has also defined this form of assessment under the name of performance assessment in this way: "performance assessments call upon the examinee to demonstrate specific skills and competencies, that is, to apply the skills and knowledge they have Palm (2008: 4) asserts performance assessment can be viewed as responsess-centered or simulation-centered. Responsesscentered definitions focus on the responsess format of the assessment, and simulation centered definitions focus on the observed student performance. It means assessments built up by tasks with any responsess format requiring student-constructed responsess are performance assessment. They require students to produce an answer of a question instead of selecting possible answers such as multiple-choice. Meanwhile, simulation-centered can be interpreted as assessments reflecting real life experience. In other words, performance based assessments require students to take part actively in the assessment.
O'Malley and Valdez Pierce (1996: 5) assert that some of the characteristics of performance-based assessment are as follow:
Constructed Responsess
Performance-based assessment requires students to construct a responsess, provide an expanded responsess, engage in a performance, or create a product.
Higher-order Thinking
In performance-based assessment, student typically uses higher levels of thinking in constructing responsesss to open-ended questions.
Authenticity
Tasks are meaningful, challenging, and engaging activities that mirror good instruction or other real-world contexts where the student is expected to perform.
Integrative
The tasks call for integration of language skills and, in some cases, for integration of knowledge and skills across content areas.
Process and Product
Procedures and strategies for deriving the correct responsess or for exploring multiple solutions to complex tasks are often assessed as well (as or sometimes instead of) the product or the "correct" answer. 
Depth Versus Breadth
Performance assessments provide information in depth about a student's skills or mastery as contrasted with the breadth of coverage more typical of multiple-choice tests.
Meanwhile, O'Malley and Valdez Pierce (1996: 5) give the types of performance-based assessment as the following: 
METHOD
Since the objective of this study is to find out the students' responsesss on the use of performance-based assessment applied by the English teachers, this study applied descriptive qualitative research design. The subjects of this research were 30 Senior High School students. To collect the data needed, this study used observation and interview as the instrument. The interview would be open interview which explore the students's responsesss on the use of performance-based assessment. The observation was used to discover performance-based assessments which had already been applied by the English teachers in school. The result of the interview was interpreted to clarify the students' responsess on the use of performance-based assessment applied by the English teachers.
FINDINGS AND DISCUSSION
This study was conducted to find out the students' responsesss on the use of performance-based assessment. The data were gained by doing an observation and interview. The observation was conducted in order to find out performance-based assessments which had already been applied by the English teachers in school. These observation was done in 6 classes, and from the 6 classes the researcher took the students who were as the subject. There were 5 students from each class, so the amount of the subject was 30 students.
The first step of the research was conducting the observation. From the observation, the data were obtained as clearly described in the following chart: The chart above shows that the types of performance-based assessment which had already been applied by the English teachers were role-plays, writing sample, and retelling. From 6 classes, 3 classes applied role-plays. 2 of 6 classes applied writing sample, and the rest, which was only 1 class, applied retelling. In other words, role-plays was performancebased assessment which was mostly applied by the English teachers in school.
According to the data above, the interview was conducted to find out how is the studens' responsess on the use of performance-based assessment applied. It is clearly defined in the following chart. 
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From the interview done, the data found is that from 30 students, there are 24 students considered that performance-based assessment can improve their English skills. Moreover, they are interested in performancebased assessment. It can be seen from the question in which their answers show that they expect the teacher applies performance-based assessment to assess them. Meanwhile, from 30 students, there are only 6 students who are interested in traditional assessment since they regard that traditional assessment is easier that performance-based assessment. They also regard that traditional assessment is not time-consuming to answer.
The chart showed that 24 (80%) of the 30 students gave a positive responsess on the use of performance-based assessment. From the question about what the students' opinion on the use of performance-based assessment. 24 of the 30 students were interested in practicing their English skill, and they were happy since they were not demanded to answer correctly and they regard that performance-based assessment can improve their confidence.
Blaz (2001) cited by Griffith and Lim (2012: 3) states that performance-based assessments have several benefits, one of which is that performance-based assessment can increase students' confidence. It is accordance with the students' responsess that performance-based assessment can increase their confidence. Moreover, in the next question -"In your opinion, could performance-based assessment improve your English skills? Why?" 24 of the 30 students considered that performancebased assessment could improve their English skills.
Meanwhile, there was only 6 (20%) student who was doubtful that performance-based assessments could improve their English skills. Furthermore, those 6 students regard that performance-based assessment is more difficult than traditional assessment. However, it was argued by the 24 students who claimed that although traditional assessment is still not enough to activate their English skills. Those 6 students also prefer doing multiple choice to practicing their English skill. According to Smaldino et al (2000) cited by Dikli (2003: 15) , traditional assessments often focus on learner's ability of memorization and recall, which are lower level of cognition skills.
All in all, the students' responsess on the use of performance-based assessments applied by the English teachers was good instead of the use of traditional assessment since they considered that traditional assessments was inadequate to fill their academic needs'.
